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PREFACE

In 1982, the Advisory Council for Adult and Continuing
Education (ACACE), published a useful and important report on*
adults’ educational experience and needs. The study, however,
concerned only England and Wales. There was no similar study in
Scotland. Whether ihe findings of the ACACE study could be
applied to Scotland was an open question given the different
educational system and traditions in Scotland. While the study
reported here is not a precise replica of the ACACE research, it
had broadly similar aims. These were to discover the extent of
adult participation in education and training and the factors
affecting such participation. This report, however, is only one
aspect of a larger project designed to address these aims in a
variety of ways. The project includes case-studies and smaller
surveys of specific groups as well as the survey of a sample of the
general adult population which is the focus of this report. As a
whole it comprises a three year study and was commissioned by
the Scottish Education Department (SED) in 1986.

The report has five chapters. Chapter 1 concerns the
background to the research, containing information about the
research questions, the sample and, crucially, what we meant by
adult participation in education and training. Chapter 2
concentrates on the extent of participation in education and
training and on what we have called fundamental factors affecting
that participation. Chapter 3 reports subsidiary factors affecting
participation and draws particular attention to the lack of
knowledge of the opportunities available to adults. Chapter 4
looks at future demand, stressing how difficult this is to estimate.
It identifies a group of adults, whom we have called potential
returners, who are of particular interest. At the end of each of
these chapters, we identify the policy implications of our findings.
An overview of these policy implications is presented in Chapter 5
where attention is drawn to the Cinderella status of adult
education and training until the recent past.

Many people have contributed to this report. We wish to
acknowledge in particular the help of Chris Eynon of System 3
who carried out the survey for us. His unfailing courtesy, patience
and constructive criticism were very much appreciated. Similarly,
Professor C V Brown, Stirling University, made helpful comments
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on the wording and layout of questions, asking us very pertinent
questions about analysis. We also wish to acknowledge the support
and advice of our Advisory Committee who commented on
successive drafts of the questionnaire. SED permitted the
questionnaire to be wider ranging than originally envisaged by
making additional funds available. Finally, of course, we wish to
thank all the people who participated in the survey. Janette Finlay
typed successive drafts of this report quickly and accurately and we
appreciate her expert help. Errors of commission or of omission
rest with the authors. The views expressed here are not necessarily
those either of the Scottish Education Department or of the
Scottish Council for Research in Education.

Pamela Munn
Carolyn MacDonald
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CHAPTER 1
BACKGROUND

Aims of the research

In 1986, the Scottish Education Department (SED), com-
missioned research on ‘Opportunities for Mature Students’. The
decision to commission research grew out of a number of labour
market concerns. Two of these concerns provide the background
to the research reported here. These are:

~ Scotland needed a flexible and adaptable workforce to
generate and sustain economic growth
- Recurrent education and training were a means to that end.

In Scotland, little was known about the general population’s
participation in, or attitudes to, returning to education and
training. Despite the 12,000 items listed in the research bibli-
ography computer bank held by the National Institute for the
Continuing Education of Adults, the only recent survey of the
general adult population was that undertaken by ACACE in 1982.
This survey did not include Scotland. Our own perusal of recent
work on adult education and training suggested that much of the
literature concerned particular groups of adults undertaking
particular courses of study. General surveys of adults’ attitudes to
returning to education and training were thin on the ground.
These particularistic studies were important to us in designing our
own survey, however. The work of Horobin, Branscombe and
Evetts (1987), Jones and Williams (1979), Houle (1979), and
Squires (1981), for instance, as well as the ACACE study, have
made our own work possible by identifying the areas in which our
own survey should concentrate.

Given the labour market concerns mentioned above and the
lack of previous large scale survey work in Scotland on adult
education and training, our research had three main aims. These
were:

i. to map the extent of participation in adult eduration and
training in Scotland

ii. to explore the factors affecting participation identified by
previous research

iii. to estimate the future demand for education and training.
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Adult Participation in Education and Training

Before we could proceed with the research, however, we had to be
clear about what we meant by adult participation in education and
training.

Who counts as an adult returner?

One of the characteristics of the particularistic studies mentioned
above, is that researchers did not have to struggle with questions
of definitions. In most cases, mature students were taken to be
those who met the criteria of ‘maturity’ specified by the institution
or course being studied. In Scotland there is considerable variety
amongst institutions in ages which define a mature student. The
SED, on the other hand, defines a mature student as someone
aged 25 or over for grant purposes. The ACACE (1982) study
counted all people aged 17-75 as adults.

We believed it was important to specify a minimum age. More
importantly, though, we wanted to include the idea of returning to
education and training. This was essential if we wished to make
claims about the extent and nature of ‘mature student’ participa-
tion. Thus we wished to differentiate between those who con-
tinued their education from school to college or university without
a break, and those who had had a break. Indeed the term adult
returner more adequately captures the eventual focus of the
research than the term ‘mature student’. ‘Mature student’ is a term
that typically conjures up a person in fall time higher education
and our focus was wider than this. Our explanation of what
counted as education and training is given below. For the moment,
however, our interest is in who counts as an adult returner.

For us, an adult returner was someone aged 20 or over, who had
had a break of at least two years from their initial full-time
education. Inevitably the selection of a minimum age and of the
length of the bieak from initial full-time education were somewhat
arbitrary.

We chose 20 as the minimum age for two main reasons. Qur
starting point was that the statutory end of compulsory schooling
was 16. There is now, however, substantial provision of full-time
education and training for 16-18 year olds. The two year Youth
Training Scheme as well as the more traditional further and higher
education provision mop up high proportions of this age group.
Latest figures show (SED, 1986), that over 50% of 16 year olds are
in what we would call initial full-time education. Indeed 16-18
year olds are already the focus of a good deal of reszarch, for
instance, through the Scottish School Leavers’ Survey, and we had
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no wish to duplicate recearch being done elsewhere. Our second
reason for choosing 20 as the minimum age was that it conformed
to a common sense view of returner: someone who has resumed
education and trairing after some years’ experience a3 an adult.
The age of 20 provides for a two year gap between reaching
adulthood - 18 is the age of majority — and any subsequent return
to education and training.

We had two main reasons, too, for specifying a two year break
from initial full-time education. Firstly, many educational institu-
tions operate deferred entry schemes, whereby school leavers can
take a one year break between school and entry to college or
university. We felt that students who had taken this option should
not be regarded as returners. Secondly, we suspected that after a
two year break from initial full-time education, adults became
further removed from both habits of study and familiar sources of
information and guidance about educational opportunities and the
rules and regulations governing admissions procedures.

We are aware that our definition may exclude some participants
in adult education. For instance, someone who is doing postgradu-
ate work as part of their initial full-time education and who is also
taking an evening class in an unrelated subject is participating in
adult education but would not be included in our target popula-
tion. Similarly, the substantial minority of youngsters under the
age of 20 who had not been involved in any continuous provision
after leaving school would also be excluded from our target
population.

What counts as education cnd training?

We believed it was misguided to try to differentiate between
educational courses on the one hand and vocational courses on the
other. Previous work had shown that the motivation of individuals
undertaking the same course might be very different and indeed
that an individual's purpose in doing a course could change and
develop while on a particular course (Norris, 1985). What was
important was whether the individuals concerned perceived their
return to education and training as ‘vocational’ and/or as ‘educa-
tional’. These terms were translated into categones such as ‘job
related’ and ‘personal interest’ when we asked about the purpose
of returning.

In order to obtain a picture of the broad range of courses
attended by adult returners, we adopted a wide definition of an
education or training course. This was:

any course or systematic programme of learning which lasts for

a total of 7 hours or more, within a three month period.

RIC
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Again, the specified length of courses was somewhat arbitrary.
Given the origins of the research in labour riarket concerns,
however, we were anxious not to exclude short courses, which had
been shown to be preferred by employers (Cosgrove, 1984). Thus
our operational definition of education and training encompassed
a wide range of courses. Full-time, part-time, advanced, non-
advanced, open and distance learning, work-based training, access
and study skills and certificat2d and non-certificated courses were
all included.

It will be seen from our interview schedule, Appendix A, that
our conceptualisations of both an adult returner and of education
and training were difficult to translate into clear, unambiguous
questions. Our pilot work convinced us, however, that the
questions appeared more difficult on paper than in face to face
interview. Our random data checks subsequently confirmed this.

To help us to decide more precisely on the areas to be covered in
the survey we elaborated our research aims intc a series of
research questions. These are given below.

The research questions

The overall aims of the study were to obtain a picture of the
extent of adult participation in education and training, of the
factors affecting participation and of the likely future demand.
These aims were formulated into the following research questions:
First, on the extent of participation:

- How many adults have and have not returned to education and
training?

~ Can returners and non-returners be differentiated in terms of
age, sex, class and previous educat onal experience?

Beyond these general research questions on the extent of
participation, these were five others directed specifically at those
who had returned:

- For what purposes did they return?

-~ What mode of attendance was used?

- How long do returners return for?

4
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— How is retu
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ming financed?
- Does returning result in qualifications?
Secondly, on factors affecting participation:

— What are the factors affecting adults® participation or lack of
participation in education and training? In particular do they
know about the education and training opportunities available
to them?

Potential factors were identified from previous research and this
generated one list for returners and another list for non-returners.

Thirdly. on future demand:

— What kinds of courses would adults be attracted towards in the
future? In particular are preferences for subject content. mode
of attendance 2nd certification expressed?

- For what purposes would adults like to return?

These broad research questions were translated largely into closed
interview questions with categories of response being drawn from
the literature The questionnaire 1tself is included as Appendix A.

The iuterviexs schedule was designed and piloted by us. It was
administere ' by System Three Scotland, however, as part of their
monthlv Omnibus Survey in February and March 1987, giving a
tota! sample of roughly 2,006. Sample details are given below.
System Three also cciried out an initial routine technical analysis
of the data from thec survey. This analysis has been refined and
interpreted by us.

The sampie

As already stated. the fieldwork was undertaken by System
“hree Scotland who collectzd the data during their monthly
Omnibus Survey. the Scottish Opinion Survey. Our questions,
which v:¢ had piloted among a small sample in December 1986 and
Januavy 1987, were added to this survey and appeared as the
second section, following a short series of questions on voting
intentions,

The sample for the Scot*.sh Opinion Survey covers up to 40
constituencies throughout mainland Scotland, with sampling points

RIC
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sclected cach month o be represcatative in termis of broad
geographical locatica (north, east and west) and party of MP.
Within each sampling point, interviewers are given a random route
to select households (a random starting point and fixed samgling
interval) and quotas of working and non-working men and women
to ensure a representative age, class and sex spread. (Class is
determined by head of household's occupation.) All interviewing
is carried out in the respondent’s own home and only one
interview per household is done. Naturally, System Three have a
pool of trained interviewers who carry out the fieldwork. It is
perhaps worth adding that we helped construct the interviewers'
instructions for our part of the survey.

Because we wanted a sample of more than a thousand adults.
data was collected over a period of 2 months - February and
March 1987. A total of 1,896 adults aged 20 years or over were
interviewed in the course of the two stages, details of which are
shown below:

Fieldwork dates  Number of sampling points  Sample achieved
19-24 February 38 935
26-31 March 39 961

To ensure that the sample was representative of the adult
population in terms of age. sex and class, it was weighted to match
JICNARS population estimates from the National Readership
Survey of January-December 1983. As a result of the weighting
techniques employed, the effective sample size was reduced
marginally from 1,896 to 1,881. Sample profiles, both unweighted
and weighted, are snown 1n Appendices B and C.

A small proportion of the sample (just under 3% ) did not meet
our criteria for inclusion in the possible returner population, either
because they had not completed their initial full-time education or
had not had a two year gap since doing so. This was particularly
the case for 20-24 age group. In all, 18% of those interviewed in
this age group were eliminated from our sample on these grounds.
It is important to bear this in mind when we discuss our findings
about the extent of participation in education and training of
particular age groups. This meant that out effective sample size
(weighted) was reduced to 1,826.

Claims of the research
Our sampling procedure allows us to make generalisations about
the general adult population in Scotland in terms of answers to our

6
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research questions, Where numbers make generalisation suspect,
as for instance in the purposes allocated to studying specific
courses, we have drawn attention to this. Similarly, where we feel
the data are unrel:ible because of the question(s) asked, we have
indicated this, Tu:is applies most clearly to the data regarding
future intentions, where respondents may give what they feel is a
socially acceptable answer rather than their 'real’ intention. We
have tried to produce ‘harder’ figures on future demand by
referring to potential returners in Chapter 4. These are adults who
have made enquiries about courses in the past but who have not
yet returned to education and training.

The research is essentially descriptive, testing out hypotheses
about factors affecting return which other researchers have
identified. In that sense, much of what is reported here is
unsurprising, in that it confirms many of the things we suspected
about returners, potential returners and non-returners. It does
represent, however, the first large-scale attempt to collect Scottish
data on these matters. The data have been extremely useful in
refining hypotheses for other aspects of our work.

The main distinctively Scottish feature of the data is the smaller
future demand for education and training than in England and
Wales (ACACE, 1982). This is discussed in more detail in Chapter
4. Our data also suggest a dominant perception of adult education
and training as evening classes done at further education colleges.
We should draw attention to the fact that in this context *ve may
have under-represented the extent of ‘in-company’ training.
Although our interview schedule did mention ‘place of work' as a
provider of education and training, we had no specific question on
in-company training. We are following this up in a complementary
study of those who have returned to education and training and we
will report on it in due course.

The report of our findings broadly follows the three main aims
of the research we gave at the beginning of this chapter. Chapter 2
reports the extent of participation in education and training and
highlights what we have called fundamental factors affecting
participation. It is to this we now turn.

RIC 7
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CHAPTER 2

FUNDAMENTAL FACTORS AFFECTING ADULT
PARTICIPATION IN EDUCATION AND TRAINING

Introduction

What makes adults return to education and training? This was
the key question for a research project derived from labour policy
concerns. Starting from a premise that Scotland needs a flexible
and adaptable workforce, the assumption was that education and
training were a means to this end. If research could uncover the
factors affecting adult participation in education and training, then
it could inform policy in this area. The ultimate policy aim would
be to increase participation rates in education and training, thus
supplying Britain with the flexible workforce it needed.

There are clearly many factors potentially affecting return to
education and training. For those in work, a major factor might be
the attitudes of employers. More generally, attitudes of providers
are also important. We should make it clear that the research
reported here concerns the views of the general population. Views
of employers and of providers cf education and training are being
collected and we will report on these in due course.

As we indicated in Chapter 1, remarkably little is known about
attitudes in Scotland towards returning ro education and training.
Our survey drew on a broadiy comparable study done in Engiand
and Wales (ACACE 1982), and on a range of smaller studies in
various parts of the UK. We were thus essentially exploring
whether the factors identified in these previous studies were
important in Scotland too.

We ieport our data in this chapter under three main headings.
First, we consider the extent of adult participation in education
and training in Scotland. Secondly, we identify the dominant
factors affecting participation. Lastly, we look at the policy
implications of the data.

The extent of adult participaiion in education and training
in Scotland

In order to count as an adult returner to education and training
our respondents had to meet ti:ree criteria:

i



Fundamental Factors affecting Adult Participation

— they had to be aged 20 or over

— they had to have at least a 2 year break from initial full-time
education (this included college or university if they had
attended within 2 years of leaving school)

- their return to education and training had to last for at least
seven hours within a three month period.

A fuller explanation of our definition of adult returner and of
education and training is given in Chapter |.

The extent of adult participation in education and training is
shown in Table 2.1.

Table 2.1: Extent of Adult Participation

Total Adult Adult
Sample Non-Returners Returners
N = 1826 N = 1061 N = 765
% % %
Men 46 44 50
Women 54 56 50

The overall extent of participation was 42% (a total of 765
returners), made up of equal proportions of men and women.

At first sight this looks broadly encouraging. A figure of 42%
reveals that a sizeable proportion of adults in Scotland has been
motivated at some time or other to return to education and
training. It could be argued, however, that our definition of
education and training was so broad that we are presenting an
over-optimistic picture of the extent of participation. In other
words, we were capturing a large number of adults who had
returned only for seven hours. This was not the case: Table 2.2
shows that 47% of returners participated in courses lasting six
months or more.

17
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Table 2.2: Length of Participation in Courses

Total Men Women

N=765 N=382 N=383
% % %
Less than 4 weeks 17 26 8
4-10 weeks 15 14 16
11 weeks—-under 6 months 19 13 25
6 months~1 year 24 16 31
More than a year 23 29 17
Don’t know 1 1 2

There are some striking differences between men and women
here. Broadly speaking, men seem to attend cither very short
courses or courses lasting more than a year. Women’s attendance
at short courses is very sparse. They attend courses in the 11 weeks
- 1 year bands at about twice the rate of men. Such differences
may not be the result of personal preferences, but rather due to
the differing circumstances in which men and women find
themselves. Our data on the purposes for which returners return
to education and training show that vocational purposes are
dominant for men, with employers sponsoring return. Women
were more likely to be in part-time employment and so less likely
to have their return to education and training sponsored by
employers (EOC, 1987; TUC, 1987; UNESCO, 1987). Even
women in full-time employment are less likely to be given paid
educational leave (Bryant and Titmus, 1981). Our data also reveal
that more women than men return for personal interest, and this
too could help to explain the differential participation rates. Table
2.2 is, therefore, not so surprising.

To return to the extent of participation, the data so far present
us with quite an encouraging picture. Over 40% of adults have
returned to education and training and almost half of that 40%
returned to courses lasting six months or more. It is when we
compare the social class of returners and non-returners that the
picture begins to look less encouraging. Table 2.3 shows the extent
of return in social class terms using the IPA (Institute of
Practitioners in Advertising) social class definitions. Under this
categorisation, AB denote higher or intermediate professional,
managerial or administrative occupations, C1 denotes supervisory
or clerical and junior managerial, administrative or professional

C 1
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occupations, CZ covers skilied manuai workers and DE represents
semi- or unskilled manual workers and the long-term unemployed.

Table 2.3: Returners and Non-Returners by Social Class
ALL AB Cl C2 DE

N= 1826 272 365 532 657

% % % % %

Returners 42 74 56 39 23
Non-Returners 58 26 44 6! 77

The social class differences are immediately apparent. Almost
three quarters of ABs have returned to education and training.
More than three quarters of DEs have not. This finding is in line
with many other studies e.g. ACACE (1982), Mclntosh (1976) and
NIAE (1970). Horobin (1987) points out that the social class
composition of Scotland is different from that of England and
Wales, with Scotland having a larger proportion of its population
in sccial classes DE. Our data are therefore not strictly compar-
able with the England and Wales studies. Whatever the technicali-
ties of direct comparison, no one concerned with adult participa-
tion in education and training can be happy that over three
quarters of those in social class DE have not returned to education
and training.

So far, we have examined the extent of adult participation in
education and trammg We have stressed the fdlrly hlgh pamcnpa—
tion rate of 42% but have drawn auention to the UlllC[lllg raiey Ul
participation amongst social classes. In particular we have high-
lighted the lack of participation by over 75% of the DE group. We
now turn to the factors affecting partcipation.

Factors affecting participation

We recognised from the outset that it is extremely difficult to
explain why one is not interested in something. We therefore
approached the question of factors in three main ways. First, we
presented returners and non-returners with a list of possible
reasons for their return or non-return and asked them to choose
reasons which applied to them. Questions 14, 15, 17 and 18 on the
schedule in Appendix A deal with this. Secondly, we asked
returners about the purposes of their return. (Question 13 on the
schedule.) Lastly, we collected data on the educational experience

13
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{ Guestions about
educational qualifications and about the age when initial full-time
education was completed. (Questions 4, 5 and 28 on the schedule.)
All these questions were derived from previous research
mentioned in Chapter 1. We hope that our case-study work with
returners and with non-returners will enrich the data we report
here.

Table 2.4 gives the reasons cited by non-returners as the most
important for their lack of participation in education and training.

3 .~ csoend
of all our sample. This largely consisted o

Table 2.4: Most Important Reasons for Non-Participation

Total Men Women

N=1061 N=464 N=597
0/0 0/0 0/0
Not really interested 28 29 27
Haven’t got the time 16 17 16

Have to look after

children/dependents 13 1 22
Wouldn’t help in a job 8 12 5

Note: Five most important reasons only aited. Totals do not
add up to 100.

Ims makes depressing reading for those committed to
encouraging adult participation in education and training. The
table indicates only one tangible way in which one group, women,
might be encouraged to return. This is to provide creche or similar
facilities for the 22% of women who cited having to look after
children or other dependents as the most important reason for lack
of participation. The predominant reasons, however, lack of
interest and lack of time, suggest the need for a fundamental
change in the perception of education and training. Itis interesting
that lack of use in a job should emerge amongst the four most
frequently cited reasons for non-participation. Taken as a whole,
the data here suggest a view of adult education and training as
intrinsically uninteresting, not worth giving time to. and of little
practical use or value. This view is in stark contrast to that held by
returners
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Table 2.5: Most Important Reasons for Participation

Fundamental Factors affecting Adult Participation

Total Men Women
N=765 N=382 N=383

% % %
Thought it would help in my job 19 24 14
Subject interested me 17 12 &3
Thought it would be useful to me 15 14 17
Wanted to improve my qualifications 10 12 9
Employer suggested it 9 14 4

Note: Five most important reasons only cited. Totals do not
add up to 100.

The dominant reasons here are .ae usefulness of, and interest
in, education and training. Usefulness in terms of jobs is seen even
more strikingly when we look at the purposes of return identified
by returners.

Table 2.6: Purposes of Return

Total Men Women
N=765 N=382 N=383

% % %
The job you were doing then 41 60 23
A job you hoped to get 17 19 15
Increasing your qualifications 19 20 17
Personal interests/hobbies 41 22 61
Unwaged work (housewife/voluntary) | - 1
Other 1 1 1

Don’t know - - -

Note: Respondents were able to give more than one answer
and so the column totals exceed 100%.
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Job-relatedness dominates the purposes of return, especially if
one believes that qualifications are usually gained for their
exchange value in the labour market as well as for personal
satisfaction. There is some difference in the purpose of return in
class terms. DEs are more likely to cite personal interests and less
likely to cite vocational purposes than other groups. It is difficult
to know whether this is an important difference. We have no data,
as yet, on the working status of the different class groups at the
time of their first return to education and training, and it is likely
that purpose of return is associated with working status. We hope
to have more to say about this in a future publication, concerned
with returners’ experiences of education and training.

It is also abundantly clear, however, that returning to education
and training can be leisure related: 41% of respondents cited
personal interest or hobby as a purpose of returning. Looking at
the data as a whole, we can see that adults return to education and
training for a variety of purposes. As we will see in Chapter 4,
however, some groups return for specific purposes. It is evident
from Table 2.6, for instance. that women are more likely than men
to return for personal interests or hobbies. For the moment,
however, our concern is with the striking contrast ir the
perceptions of education and training held by returners on the one
hand and non-returners on the other. Why is the returners’ view of
education and training as useful, interesting and enjoyable. not
shared by non-returners?

As we have already indicated, we hope our casc-studies of
returners and of non-returners will provide us with fuller answers
to this question. What we can do at the moment is offer
speculative answers based on the data we already have. It seemed
plausible to us that if one had already experienced education and/
Or training as interesting, enjoyable and useful. then one was more
likely to return to it. If, on the other hand. one had experienced
education and/or training as boring, unenjoyable and useless, one
would need a pretty big incentive to return.

Table 2.7 compares the educational qualifications of returners
and non-returners. (We coded the highest level of quzlifications
only.) These are only one indicator, of course, of previous
educational experience. For our purposes. ‘intermediate’ was
defined as professional institute part examinations and ‘advanced’
as teacher training certificate, HNC/HND. degrees aud above.

ERIC 22 14
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Fundamental Factors affecting Adult Participation

Table 2.7: Educational Qualifications of Returners
and Non-Returners

Total Sample Non-Returners Returners
N=1826 N=1061 N=765

% % %
None 43 57 22
Less than 5 ‘O’ grades 20 17 24
5 or more ‘O’ grades 7 5 11
Apprenticeship 9 7 10
Intermediate 2 1 3
Highers/‘A’ levels 6 4 10
Advanced 9 4 15
Other/Don’t know 5 6 5

Non-returners were less well qualified than returners in all
categories of qualifications (with the exception of Other/Don’t
know). It is particularly noticeable that 57% of non-returners had
no qualifications compared with 22% of returners. At the other
end of the scale, 15% of returners had advanced level
qualifications compared to 4% of non-returners. In terms of
educational achievement then, measured by formal qualifications,
non-returners were markedly less well placed than returners.

A slmxlar pxcture emerges when we Iook at the age at which

_____
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Table 2.8: Age of Completion of Initisl Full-Time Education

Total Sample Non-Returners  Returners

N=1826 N=1061 N=765

% % %
15 or under 53 59 44
16 21 21 20
17 8 6 10
18 5 4 7
19 or under 13 9 18
Don’t know 1 1 1
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Non-returners were more hkely to have left school when they
were aged 15 or younger and less likely to have completed their
initial full-time education at age 19 or over. In addition, only 15%
of non-returners compared with 29% of returners had taken a full-
time course (one lasting nine months or more) within two years of
leaving school.

The data on previous educational experience which we have,
lend some weight to the hypothesis that returners tend to have had
a more positive experience of initial full-time education than non-
returners. We are not suggesting that this is the only, or even the
main, reason for non-returners’ lack of interest in participating in
education and training. We do think it is a factor which interacts
with many others to produce a lack of interest. Clearly, nothing
can be done to change the past educational experience of
returners. What these data imply is that returning to education and
training needs to be portrayed as different from initial full-time
education to help convert non-returners into returners.

Many of our sample will have memories of education as
meaning selection at age 12, of segregation into different types of
school or into different bands within the local town school and of
the value placed on cognitive-intellectual skills. Furthermore, we
should not overlook the fact that 44% of returners left school aged
15 or below. We stress that we offer experience of initial full-time
education as one factor behind the negative image of education
and training held by the 58% of our sample who were non-
returners. We do not want to anticipate our case-study data in this
area. We hope to collect fuller information about the influence of
previous educational experience on returning.

POLICY IMPLICATIONS

The data we have presented so far indicate that there are
marked social class differences in participation rates in education
and training. We drew attention to the fact that 77% of those in
classes DE had not participated as adults in education and
training. We have further suggested that non-returners Lold a
negative image of education and training as uninteresting,
unenjoyable and useless in the labour market or in terms of
personal fulfilment. We have speculated that non-returners’
experience of initial full-time educaticn has contributed to this
negative image, which may well be reinforced by a work or social
milieu in which education and training is not valued.
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Fundamental Factors affecting Adult Participation

On the basis of these data, there are no casy solutions tu the
problem of massively increasing participation rates. As we will see
in the next chapter, there are certainly things that could be done to
improve participation rates marginally. However, we see these as
essentially palliative measures. They might be important for
particular groups who identify specific barriers to participation.
However, they do not attack the fundamental problem of lack of
interest in returning. We suggest that there may well be a
hierarchy of factors affecting participation. There are some factors
which are so fundamental, such as lack of interest, that other
factors are not cven considered. We are also mindful that
employers and providers of adult education and training have an
important part to play in encouraging return.

Using our general population data as a basis for generating
policy our key points are:

@ There is a widespread lack of interest in returning to education
and training.

@ We specuiate that this lack of nterest stems in part from
negative schoo! experience.

If the aim is to make an impact on groups who are massively
under-represented in education and training at the moment, then
the following messages need to get across:

@ Where education and training for adults is different from
being at school this needs to be made clear. The ways in which
i s different need to be spelt out eg teaching approaches,
assessment methods, the wide range of educational oppor-
tunities that is now available.

@ Education and training are useful 1n thc labour market. This
has to be a credible claim. Given current unemployment
levels, bland statements that education and training either lead
to jobs or improve your chances of promotion are hardly
likely to cut much ice.

@ Education and training can be intrinsically worthwhile in
themselves. Over 40% of our returners mentioned personal
interests or hobbies as a purpose of returning.

@ The variety of purposes for which people do return to
education and training suggests a variety of provision, not
only in terms of subject matter, but also in terms of availability
eg day and evening classes, open learning, and block release.

17 og
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Adult Participation in Education and Training

So far we have concentrated on what we have called fundamental
factors affecting participation in education and training. Our
respondents identified other factors which influenced their return
or non-return, and we describe these factors in Chapter 3. Among
these factors are issues concerning adults’ lack of knowledge of the
educational opportunities available to them. Chapter 3 considers
this and other factors affecting return in more detail.

26 18
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CHAPTER 3

SUBSIDIARY FACTORS AFFECTING RETURN
TO EDUCATION AND TRAINING

Introduction

In Chapter 2 we identified what we have called fundamental
factors affecting adult return to education and training. We
highlighted the positive image of education and training held by
returners. They saw education and training as useful and/or
enjoyable and returned predominantly for these reasons. We
pointed to the importance of social class and of previous
educational experience in aelpirg to formulate this positive image.
Conversely, non-returneis held a negative image of education and
training. They saw it as boring and useless. Again, we speculated
that social class and previous educational experience were
important in forming this negative view. Our interview schedule,
however, allowed respondents to ideitify a whole range of factors
affecting their return or non-return to education and training. This
chapter reports the data on what we have called subsidiary factors
affecting return.

These factors are subsidiary in two wav<. First of all, they were
identified by very -mall percentages ot our sample as affecting
their return or non-return. Secondly, the clustering of responses
around the factors concerning the usefulness and enjoyment of
education and training led us to speculate that there was a
hierarchy of factors affecting participation. Some factors were so
overwhelming in affecting the decision to return or not that other
factors were irrelevant and so were not mentioned by respondents
For instance, if someone is not interested in returning to education
and training, then other factors, such as the cost of courses, or the
travelling involved, simply do not apply. Conversely, if someone is
convinced of the value of returning in job terms, let us say, then
potential barriers such as travelling and cost are surmounted in
pursuit of career advancement_ It could be, therefore. that some of
the factors to which little importance has been attached by our
sample are more important than at first sight. We hope to have
more to say about the notion of a hierarchy of factors affecting
return as a result of the case-studies which we will be carrying out
in the later phases of our research.

Also in this chapter we consider our data on knowiedge of the
educational and training opportunities available to adults. Our

19
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reason for highlighting this particular factor is that much is made
of itin the literawre on adult education and training as a key factor
affecting return.

The wide range of subsidiary factors affecting return

Table 3.1 shows all the subsidiary factors identified by non-
returners as preventing their return to education and training. We
should make it clear that ‘subsidiary factors’ is our phrase. Table
3.1 shows the reasons identified as most important for not
returning by our sample. We see these as subsidiary because of the

Table 3..: Subsidiary Reasons for Non-Participation

N=1061
%

Couldn’t afford to

Learn more from life than studying

Studying wouldn’t help financially

Time at school put me off studying

No suitable course in the area

Didn’t know sort of classes would like to do

Don’t have qualifications to apply

No point/wouldn't help find a job

Studying isn’t for people like me

Courses aren’t useful to me

Having a medical problem makes it difficult

Too much travelling involved

Didn’t know how to find out what classes
there are

Being physically disabled makes it difficult

Did apply - wasn’t offercd a place

Spouse didn’t want me to

Employer didn’t want me to

None of friends/family go to classes

e e RO NN NON) BB

mylife
Other
Don’t know

& 00O S % & » ¥ »

* numbers too small to quantify
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Subsidiary Factors affecting Return to Education and Training

small numbers identify‘ng these reasons, compared to the larger
numbers identifying lack of interest, iack of time and so on, which
we see as fundamental factors affecting participation. We
discussed these fundamental factors in Chapter 2.

There are three main points worth highlighting in this table.
First, the range of reasons identified as the most important for
non-return 1s very wide. Small base numbers make it meaningless
to highlight age, class and educational qualification differences in
the reasons cited. However, it is worth drawing attention to the
fact that although only 4% cite cost as the most important reason
for non-participation, cost was identified as a barrier by 13% of
DEs compared with around 6% of other social classes. Thus cost is
a factor affecting the participation of DEs more than of other
social classes.

Secondly, lack of knowledge about, or access to, educational
opportunities do not seem to be major factors affecting
participation. This is interesting because it directly contradicts
previous research and indced our own data. As we shall see below,
non-returners were not very well informed about the educational
and training opportunities available locally. Nor did they know
much about the range of providers of education and training, nor
about distance or open learning. It may be thut lack of knowledge
was not given as a barrier to participation because non-returners
assumed that they knew what was available and were not
interested in it. Conversely, it may be a good example of the
hierarchy of factors in operation. If you are not interested in
returning, or your domestic commitments prevent you returning,
then knowledge of the opportunities available is hardly likely to
figure prominently as a factor affecting your return.

Thirdly, it is interesting that such a small percentage of our
sample explicitly cited the lack of use of education or unhappy
previous educational experience as the most important reason
preventing return. It may be that the fundamental factors such as
‘lack of interest’ and ‘lack of time’ are more socially acceptable
euphemisims for criticisms of previous educational experience. It
may be, indeed, that our hypotheses about the influence of
pzcnuua cducaiional cxpcncnu: i wrong. Gur cdse-swuy work
will illuminate this.

Table 3.2 shows the subsidiary factors promoting return cited by
returners. Again we should emphasise that these factors are sub-
sidiary in our eyes. The fundamental factors encouraging return,
which we reported in Chapter 2 were the usefulness of, interest in
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and cnjoyment of education and training. We see these as
fundamental because of various pieces of data from the survey.
The data in Table 3.2 show other reasons given by returners as the
most important for their return to education and training.

Tabée 3.2: Subsidiary Reasons for Participation
N=765

2

Thought it might help me find a job

Give me something to do

Interested in studying/courses

Thought it might help financially

Have friends/family who go to classes

Learn a lot from classes/study

Enjoyed time at school — wanted to do ciasses

There was a suitable course in the area

Felt I could afford it

Saw adverc¢heard avout it’/know someone
who did it

Family encouraged me

Didn’t involve too much travel

Other

Don’t know

* s e DD B ON

DO ¥

* numbers too small to quantify

As with non-returners, there is a wide range of reasons cited by
returners as the most important for their return. Again, small base
numbers make it impossible to highlight age, class and educational
qualification differences in the reasons given. However, women
were more likely than men to cite ‘having someone to go on the
course with’ and as ‘giving them something to do’ as the most
important reason for going back to education and training.

As with non-returners too, one is struck by the apparently
minimal impact on the decision to return made by advertising or
more generally by knowing what was available. It seems as if the
initiative to return is not generated by straightforward advertising
of opportunities. Our follow up work with returners suggests that
the need or desire to return comes first, and then people set about
finding out what is available. This is not to suggest that more and
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different kinds of publicity is unnecessary. Indeed, better
information about courses and classes is needed (see below). It
suggests that better advertising of courses is not the magic answer
to increasing participation in education and training. It is to our
data on knowledge of opportunities for education and training that
we now turn.

Knowledge of educational and training opportunities

As mentioned above, knowledge of the opportunities available
for education and training has frequently been cited by researchers
as a major factor affecting adult participation in education and
training. Our survey tried to assess adults’ knowledge of such
opportunities by asking three questions. First we asked a general
question, ‘Are there any classes, study or training opportunities
for adults in your local area?’. This was followed by a specific
question on open or distance learning, since this kind of
opportunity is an important growth area. The question here was
‘Are there any classes, study or training opportunities open to
adults which someone could do totally from home?’. And lastly we
attempted to assess adults’ general knowledge of opportunities by
asking a question about providers of education and training: ‘Who
provides or promotes classes, study or training opportunities for
adults?”’

Table 3.3 shows responses to the general question about local
opportunities and differentiates these responses in terms of

B Table 3.3: Knowledge of Local Education and
Training Opportunities
Potential Non- Class
All  Returners Returners Returners AB C1  C2 DE
N=1826 765 89 972 272 365 532 657
% % % Y% % % % %
Yes 66 76 65 S8 78 68 6R 57
No 14 10 15 16 8 12 13 18
Don’t

know 21 14 20 26 14 20 20 24

returners, potential returners (those who had made enquiries
about courses but had not actually returned) and non-returners. It
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also shows class differences.

It can be seen that returners and potential returners were more
knowledgeable about the existence of local opportunities than
non-returners. The class differences are also immediately
apparent, with almost a quarter of DEs not knowing whether local
opportunities existed compared io i4% of ABs. Lack of
knowledge about local opportunities was more frequent among
the 20-24 and 55+ age groups. The 20-24 age group, however,
contained the largest proportion of potential returners (see
Chapter 4 on future demand). This suggests that publicity targeted
at this age group could have a positive effect.

Overall, however, the important message from these data is the
extent of ignorance about local opportunities for education and
training. It is true that we have no means of knowing how
our respondents were interpreting ‘locally’. Some may have
interpreted this as meaning within a few streets of their home,
whereas others may have answered in relation to the town or city
in which they lived. Nevertheless, the fact that over 20% of our
sample did not know whether local opportunities existed is
worrying. Of course, awareness of the existence of local
opportunities might be related to whether opportunities actually
did exist. One might expect people to be better informed about
education and training if a number of opportunities were available
in their area. Unfortunately, we have no way of'mapping existing
provision against the data on knowledge of local opportunities.
Provision tends to be concentrated on large population centres, as
one would expect. The geographic distribution of our sample is in
terms of three large areas, East, West and North. There was no
significant difference in the percentages of ‘Don’t knows’ amongst
these three Regions. The figures are 19, 20 and 22 per cent,
respectively. Ideally, a decision on whether or not tc return to
education and training should be based on sound intormation of
the options available. It is clear that sizeable proportions of non-
returners, particularly in DE social class, are unaware of the
opportunities available to them.

The extent of ignorance of opportunities is cven more stark
when we come to look at open and distance learning
opportunities. Table 3.4 reveals this.
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Table 3.4: Awareness of Distance Learning Opportunities
Potential Non- Class
All Returners Returners Returners AB  C1 C2 DE
N= 1826 765 89 972 272 365 532 657
% % % % % % % %
Yes 25 M 25 19 43 ki) 26 15
No 26 px} 27 27 17 23 26
Don't
Know 49 43 48 54 40 46 47

There are some differences between classes and between
returners, potential returners and non-returners. However, these
pale into insignificance compared to the high ievel of ignorance
across all groups about the existence of open or distance learning.
Almost half our sample did not know whether such provision
existed and alarmingly high percentages were adamant that no
such courses existed. Taken together, these figures show that 75%
of our total sample were ignorant about distance or open learning
opportunities. This suggests a clear need for providers of distance
and open learning to improve their publicity.

Knowledge about providers of education and training was more
encouraging. The majority of respondents were able to identify at
least one provider. Here again, however, there was quite a bit of
ignorance with a quarter of the sample unable to name any
provider. Table 3.5 gives details of the providers identified. We
counted both specific institutions such as further education
colleges, and more general providers such as local authorities, as
indicating knowledge of providers.

The education and training opportunities provided by the local
authorities and the further education colleges were the most
frequently mentioned. It seems likely that awareness of these
providers is highest both because these sectors have traditionally
veen scen as caiering for adulis and because thicy tend (o advertise
prominently in the local press. Sometimes, indeed, they produce
special pull-out supplements distributed with free newspapers, and
these supplements allow potential clients to browse through the
kinds of opportunities that are available.
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Table 3.5: Knowiedge About Providers of Education and Training

Potential Class
All Returner Returner Non-Returner AB Cl (@) DE
1826 765 89 972 21 365 532 657
% % % % % % % %
Local Authority 33 45 47 23 56 39 30 24
FE Colleges 29 32 28 26 R 31 2 27
Schoois 11 11 14 10 10 10 11 11
Community Educn 9 12 6 8 8 10 10 9
Open University 9 13 13 6 21 12 8 4
Government/MSC 9 11 6 8 8 13 8 7
Adult basic educn 4 5 5 3 3 4 5 4
Univ adult educn 3 5 1 2 12 3 2 1
Open College/Tech 2 2 4 2 4 3 2 2
Private providers 2 3 2 1 6 3 1 1
Place of work 2 2 0 1 2 2 2 *
Sports Centre 1 2 0 1 1 1 2 1
WEA 1 3 0 * 4 3 0 *
Professional Assocn 1 2 2 0 4 1 . *
Women'’s Institute 1 1 0 1 1 * . 1
Trade Union * 1 0 * 1 1 * *
Indust Trg Board * * 1 * 0 * * *
Other 6 9 7 3 11 7 5 3
There aren’t any 1 1 0 1 1 1 * 1
Don’t know 25 14 20 34 11 20 27 32

numbers too small to quantify
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Subsidiary Factors affecting Return to Education and Training

The only other type of provider to be mentioned by more than
10% of our sample was schools. However, awareness of the Open
University and University Adult Education provision was
relatively high among ABs, with 21% and 12% respectively
identifying these providers. Other providers with a relatively high
profile for some groups are Government/MSC and Community
Education.

It is interesting that so few respondents mentioned their place of
work as a provider of training, especially in view of our findings
that so many returners were taking courses which were
vocationally oriented (see Chapter 2). Perhaps this was a function
of the way in which respondents defined providers of education
and training. They may have thought that our interest was in
traditional providers rather than in workplace training. If thisis so,
then in-company training has been unde:-represented in our
findiugs. Our follow-up work with returners will specifically
explore in-company training and we may have more to say on this
issue later in the project.

As might be expected in view of our earlier findings on class,
awareness of providers was lowest among DEs ~ 32% were unable
to identify a single provider — and highest among ABs — only 11%
were unable to identify a provider. Unsurprisingly too, returners
were beuer informed than non-returners about almost all
categories of provider and were far more likely to know of at least
one provider. Potential returners were far more likely to identify
local authority provision than non-returners.

We have to bear in mind that our data here might under-
represent knowledge of providers. Some providers, such as the
WEA, may use other institutions in which to hold classes and so
our respondents may not have been able to identify the real
provider of education and training. Similarly, our categories are
not mutually exclusive and respondents who mentioned the local
authority as a provider may have had in mind further education
colleges, community education provision and schools. Even if this
is the case, our data suggest that many providers need to raise their
profile. The type of advertising undertaken by iocal authorities/
further education colleges seems to have been relatively successful
in making adults aware of some aspects of their provision. Clearly
other providers need to re-think their marketing strategies.

POLICY IMPLICATIONS

This chapter has been concerned with what we have called
subsidiary factors affecting participation in education and training.
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Whereas Chapter 2 concentrated on fundamental factors, such as
previous educational experience and social class as contributing to
cither a positive or negative view of education and training, this
chapter has looked at lower order factors. The key point to be
made here is:

@ There seems to be a hierarchy of factors affecting participation.
Factors such as the cost of courses and the travelling involved
are just not relevant if you are uninterested in returning.
Conversely such factors are unlikely to prevent return, if there is
a commitment to returning.

Knowledge of education and training opportunities has featured

prominently amongst these lower order factors. The key points to
be made here are:

@ There is widespread ignorance about the opportunities
available. Over 20% of our sample did not know if there were
local opportunities for education and tra‘ning.

@ There is widespread ignorance ubou. onen learning and
distance learning. Some 75% of our sample did not know about
this provision.

@ Local authorities in genesul and further education colleges in
particular have been more successful than other providers in
odvertising their existence as providers of education and
training for adults.

@ Providers af education and training need ‘o re-think their
marketing strategies.
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CHAPTER 4

FUTURE DEMAND FOR ADULT EDUCATION AND
TRAINING'

Introduction

We tried to estimate the future demand for adult education and
training in two main ways. First and most straightforwardly, we
simply asked all our respondents whether there were any classes,
study or training which they would like to do in the future.
However, the answers to this question have to be treated as a weak
indicator of future demand. This is because we have no way of
knowing how firm an intention respondents were expressing.
Some may have indicated classes which were no more than a
remote possibility; others may have identified classes which they
firmly intended to return to; others again may have had no
intention of returning and were simply giving a socially acceptable
answer. We tried to take account of this problem in estimating
demand in a second way. This was by paying attention to a
particular group of respondents whom we have called potential
returners. These are respondents who have not returned to
education and training to date, but who have in the past made
enquiries about classes, study or training. We suspected that the
business ¢f making enquiries about courses, indicated a firmer
intention to return than merely expressing an interest in taking
classes at an unspecified future date.

We thus report two separate approaches to estimating the future
demand for education and training in this chapter. We begin by
looking at tize response of our total sample to a series of questions
about their future intentions. This is followed by concentrating on
what we know about potential returners.

The extent of demand for future courses

Only 35% of our total sample said that there were courses,
classes, study or training which they would like to do in the future.
Some 60% of our samrle said that they had no interest in returning
to adult education and training. If we look at the characteristics of
those expressing an interest in return, some important points
emerge. Table 4.1 shows these.
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Table 4.1: Characteristics of Those Intending to Take Courses in the Future :
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Future Demand for Adult Education and Training

We can see that very similar proportions of men and women
expressed desire to take a course in the futere. However, there are
clear age and class differences.

The highest percentage of those interested in taking a course in
the future was among the under 45 year olds. In marketing terms it
appears that courses aimed at the 25-34 age group might generate
a good response as 55% of this age group expressed an interest in
future courses. The class differences are again striking, with 55%
of ABs expressing an interest in returning compared with 24% of
DE:s.

The age and class characteristics of those wanting to take
courses in the future are particularly interesting because, as we
shall see later in this chapter. they are similar to those of potential
returners. This perhaps enhances the reliability of estimating the
future demand for courses from this general data. However.
berore considering potential returners in more detail, let us
examine our general data on future demand.

There were differences between groups. In employment terms,
42% of those who were working, but only 29% of those who were
not, expressed an interest in future courses. However, if we omit
future courses which were related to the adult’s current job (such
courses are by definition not relevant to those not working), then
we find that a similar proportion (28%) of those who were and
were not working, expressed an interest in taking a course in the
future. This suggests that current employment has a significant
effect on the likelihood of participation in education and training.
If we consider these data alongside the ‘factors’ data in Chapter 2,
it seems as though education anc training are seen as more useful
once you are in work than in helping you get a job in the first
place.

There was a large difference in intention to return oetween
those who did and did not possess educational qualifications.
Some 22% of those with no qualifications expressed an interest in
future courses compared with 41% of those with minimum level
qualifications (less than 5 ‘O’ grades) and 55% of those with more
than minimum level.

It will be seen that our data on fundamental factors affecting
participation are ~onsistent with our data on future intentions. The
class and previous educational experience of our respondents are
dominant indicators of the likely future interest in education and
training, just as they are for participation in adult education and
training in general. We have been able to refine this picture a little
by adding two further characteristics influencing demand. These
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are the importance of being in work and the interest among t..e
under 45s in future courses. A further influence on future demand
could be whether there had already been a return to education and
training. We were, therefore, interested in what our returners had
to say about their intentions of taking courses in the future.

Returners and future demand for education and training

The first point to make here is that a greater proportion of
returners than of non-returners said they would like to take
courses in the future. This is hardly surprising.

Table 4.2: Future Intentions of Returners
All Returners Non-Retui ners
N=1826 N=765 N=1061

% % %
Future
Course
Yes 35 49 25
No 60 45 70
Don’t Know 5 6 4

What is more surprising is that 45% of returners expressed no
interest in returning. This apparent lack of interest in returning is
surprising in view of the commitment of returners to their courses.
In Chapter 2 we drew attention to the fact that 66% of returners
were on courses lasting 11 weeks or more. All we can suggest to
explain these data is that there may be two types of commitment to
courses. There may be a commitment to a particular course or
subject which adults follow through until they feel that they have
exhausted the courses on that subject. A different kind of
commitment may be to participating in adult education and
training in general. Adults who indicated that they wanted to take
a course in the future are more likely to be those who fell into the
second category. Beyond this, of course, our survey question
assumed that returning is well thought out and pre-planned. Aswe
mentioned in Chapter 3, we know for some returners that the
decision to return 1s not like this at all. Rather it is generated by a
variety of factors and is more spontaneous than our survey
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questions allowed. There is the further possibility that some adults
were wary of indicating that they wanted to take a certain course in
advance of successfully completing their current course. It may be
that adults studying ‘O’ grades and Highers, for instance, are chary
of indicating plans for college or university in advance of attaining
the nccessary entry qualifications.

Whatever the explanation for the high percentage of returners
expressing no interest in further returns, three main points stand
out from th :se data:

@ Returners are more interested in further courses than non-
returners.

@ 49% of returners expressed an interest in returning in the
future.

@ As many as a quarter of non-returners expressed an interest
in returning to classes in the future.

Taken together with the extent of previous participation in
education and training, these figures give some cause for concern.
Some 42% of our total sample had returned to education and
training at some time, and 35% of our total sample expressed an
interest in attending classes in the future.

Strict comparisons of participation rates with other countries are
not really possible, given different sampling techniques and
differently worded survey questions. Perhaps the most appropriate
comparison is with the ACACE (1982) survey in England and
Wales. Here 47% of their total sample as opposed to our 42% had
returned to education and training. Differences in the sample and
in what counted as education and training probably account for
most of the difference between participation rates here. However,
61% of the ACACE sample said that they would like to take a
course in the future, as compared to our 35%. There were
differences in the wording used for this question and the
proportion of returners in this 61% is not clear. Nevertheless, the
comparison is worth making.

What kinds of courses are in demand?

As well as asking respondents whether there were courses they
would like to do in the future, we asked about the subject matter
of such course., the purpose of such courses and the preferred
mode of attendance. It will be seen from the data below that
interest was expressed in a wide variety of courses. (Categories are
an adaptation of those used by ACACE.)
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Table 4.3: Subjects in Demand

Total Men Women
N=642 N=291 N=350
% % %

Computer studies 12
Foreign languages
Handicrafts
Shorthand/typing/office
Cookery

Art (painting etc)
Science/maths/technology
Business/management
Trades/service subjects
Engineering/technical
Arts subjects

English language/lit
Sports/keep fit

Social work/services
Drama/music

Nursing midwifery

Social science
Carpentry/DIY

Hobbies (non sport)
Teacaer training

Health course

Car maintenance
Photography

Trade union zourses
Building rades/surveying
Creative writing

Other courses

Don’t know
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* numbers too small to quantify

Only computer studies and foreign languages capture the interest
of 10% or more of our total sample, although there were particular
subjects of interest only to one sex. These subjects were
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unsurprising. Handicrafts, shorthand/typing and cookery were
almost exclusively of interest to women. Similarly, engineering,
business/management and trades subjects were of more interest to
men. What was more surprising was the lack of sex bias in the
demand for courses in computing and in science, mathematics and
technology.

Small base numbers make it inappropriate to generalise about
courses preferred by particular social classes, age groups and
previous educational experience. No preliminary hypotheses
emerge from such analyses in any event.

The purpose of future returns
Both vocational and personal interest factors featured highly

among the purposes of future return.

Table 4.4: The Purposes of Future Return

Non-
Total Men Women Returners Returners
N=642 N=29] N=350 N=372 N=269

% % % Yo %
The job you are doing now 19 31 9 23 14
A job you hope to get 26 20 3 2 3
Increasing your qualifications 22 24 21 24 19
Personal nterests/hobbies 59 56 6! 60 57
Unwaged work (housework/
voluntary) 1 1 1 1 1
Other 2 2 2 2 2
Don’t know 3 2 4 2 4

Note: Respondents were able to give more than one answer and so the
totals exceed 100

At first glance, personal interests appear to dominate the
purpose of future returns. However, if we take present and future
job purposes together, 45% of our sample identify vocational
purposes for return. If we add to this those indicating increasing
qualifications as a purpose, we have a total of 67% identifying
vocational purposes for future participation in education and
training. It is difficult to be precise here since qualifications can be
gained for personal satisfaction as well as for their exchange value
in the labour market. The important point is that bath personal
interest and vocational motives feature strongly in the purposes of
future return.
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There are clear differences in the purpose cited by men and
women. Men were much more likely than women to cite their
current job as a reason for returning in the future. Conversely,
women were more likely to cite a possible future job. This reflects
a difference in work status of the two groups: some 65% of women
were not working compared to 33% of men.

This difference in work status may also explain the different
emphasis given by returners and by nca-returners in the purposes
of return. Returners were interested in both current and future job
relatedness while non-returners were more likely to cite a job they
hoped to get as the purpose of future participation in education
and training. About 54% of non-returners were unemployed,
compared to 46% of returners.

So far our data on future demand has shown no clear pattern on
the subject matter of courses. Similarly, the purposes of future
return have been fairly evenly divided between job-relatedness
and personal interest. When we come to look at the preferred

mode of future participation in courses, however, clear messages
emerge.

Preferred mode of attendance

We asked our 642 respondents expressing an interest in
returning to education and training in the future about their
preferred mode of attendance. Table 4.5 shows their answers.

Table 4.5: Preferred “ode of Attendance

Total Men Women

N=642 N=291 N=350
% % %
Full-time 15 18 13
Part-time during the day 23 12 32
Day release 7 11 3
Sandwich/block release 2 4 1
Evening class 45 44 46
Correspondence 5 7 3
Other 2 3 1
Don’t know 4 5 3

—

There is a clear preference for evening classes by both men and
women. We do not know, of course, whether this is because 1t is
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most familiar or whether other modes have been tried and found
to be unsatisfactory. Looking more closely at women’s
preferences, almost one third of the sample prefer part-time
attencdance during the day, perhaps because of domestic
commitments. Day and block release seem unpopular. Also
unpopular are correspondence courses. Again, it is impossible to
say whether this is based on previous experience or on
unfamiliarity. In the case of correspondence courses, it gives pause
for thought to those committed to developing distance and open
learning.

There were some differences amongst groups which are worth
pointing out. Working status was associated with particular
preferences. Evening classes were preferred by 51% of those in
work, compared to 37% of those not working. Only 9% of those in
work preferred part-time day courses, compared to 42% of those
out of work. We suspect that this difference is partly accounted for
by the gender differences mentioned above.

There were also some age and social class effects. Full-time and
day release courses were most likely to be preferred by those in the
20-24 age range and were least popular with those over 44. Interest
in full-time courses was highest among DEs and lowest among
ABs. There was less interest in part-time day classes among C2s
(13%) than in any other class.

There was little difference between returners and non-returners
in their preferred mode of attendance.

Just as in modes of attendance a clear pattern emerged in
response to a question on certification of future courses, as Table
4.6 demonstrates.

Table 4.6: The Demand for Certification
Total
N=642
%
Certificate 52
No certificate 30
Don’t mind 8
Don’t know 9

Over half these interested in taking courses in the future said
they would like the course to result in a certificate. This preference
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Table 4.7: The Demand for Certification by Course
>
Computer Foreign g
Studies Languages Secretarial Handicrafts =
N=76 N=61 N=59 N=57 S
% % % % 8
.s.
Yes 48 30 79 9 g
No 24 38 10 76 3
@ Don’t mind 9 22 5 4 5
Don’t know 19 11 6 11 g’.
8§
Cookery Business Engineering §
N=57 N=4] N=35 3
% % % 8
a
Yes 32 59 79 o
No 52 13 14 g
Don’t mind 11 5 1 5
Don’t know 5 2 5 ®
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for certificates seems extremely high, especially in view of the
earlier finding that 22% of this group gave the purpose of return as
gaining a qualification. It may be that asking a specific question on
certification concentrated respondents’ minds. Certainly when we
looked at the demand for certification in relation to the seven most
popular subjects, a picture emerged about these courses’
vocational or general interest orientation.

We think it fair to suggest that those intending to return to
handicraft will do so overwhelmingly for personal interest reasons.
Just as those intending to return to engineering and secretarial
classes will be doing so for vocational reasons. The table warns us,
however, about the dangers of being too glib in using the subject
m~*er of courses alone as an indicator of the primacy of
vocational or of personal interest motives in returning to education
and training. The 38% who do not want a certificate in foreign
languages, strongly suggests a personal interest motive such as
being able to communicate while on holiday abroad.

The other major point to make about certification is that there is
a steady decline in preference for qualifications as age increases.
As many as 78% of 20-24 year olds were interested in courses
which would result in certificates. Only 11% of the 55+ group
were interested in such courses.

All the data on future demand which we have considered so far
suggest the need for diversity of provision. Future returners show
an interest in a wide range of subject matter. They return for a
variety of purposes. They show a clear preference for evening
classes as a mode of attendance, but certain groups show
preferences for other modes. There is a high demand for
certification of vocational courses, and less of a demand for
certification of personal interest courses. All this points to keeping
as many adult education pots boiling as possible, if these diverse
demands are to be met. Does the same picture emerge when we
look more closely at those who have made enquiries about
courses, but who have not yet participated in education and
training?

Potential returners

Before examining the data on potential returners, we should
stress that we are dealing with small numbers. Potential returners
constituted just 5% (N=89) of our total sample, and 8% of our
total non-returner population. Generalisations from this number
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should be treated cautiously. However, it seemed to us that
potential returners had distinctive characteristics as a group which
are important for two reasons. First, they suggest areas where
efforts to increase participation in education and training could be
targeted. Secondly, they help to substantiate our view that there
are fundamental factors affecting return to education and training.
What are the distinctive characteristics of potential returners?
Table 4.8 shows these by comparing them with non-returners.

Table 4.8: Characteristics of Potential Returners
Potential Non-Returners
Returners (PR) (excluding PR)
N=89 N=972
% %
Sex
Men 46 44
Women 54 56
Age
20-24 28 13
25-34 34 19
35-44 9 15
45-54 10 15
55+ 19 38
Class
AB 16 6
Cl 15 15
C2 36 30
DE 32 49

Almost two thirds of potential returners fall into the under 35
age-range (N=55). This, taken together with current demographic
trends, suggests that providers could profitably target the under
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35s. In social class terms, the C2s and DEs form the largest
proportion of the potential returner population. The table could
be misleading here, however, as these classes formed the greatest
representation in our total sample. If we consider potential
returners as a proportion of all members of particular social
classes, then 20% of ABs are potential returners, compared with
8% of Cls, 10% of C2s and 6% of DEs.

When we came to look at factors other than class affecting
participation, potential returners tend to cite different factors from
other non-returners.

Table 4.9: Most Important Factors Affecting Participation:
Potential Returners and Non-Returners

Potential Non-Returners
Returners (PR) (excluding PR)

N=89 N=972

% %

Not really interested 9 30

Haven't got the time 21 16
Have to look after the

children/dependents 17 13

Wouldn't help in a job 2 8

No suitable course in the area 7 2

The table suggests, and we stress that because of small numbers
of potential returners it can only suggest, that there are distinctive
factors affecting the non-participation of potential returners.
Potential returners cite time factors more frequently than non-

triena Thev alen gita tha lack of guitahl
returners, They als the lack suitable courses more

frequently than non-returners. On the other hand, 9% give lack of
interest as the most important factor compared with 30% of non-
returners giving this reason for lack of participation. One has to
conclude that either potential returners are more socially adept
than non-returners at giving ‘acceptable’ reasons for not returning,
or that time factors are genuinely constraining them from
returning. Our inclination is towards the genuine constraints of
domestic commitments and other time factors, and hence a view
that potential returners are likely to continue to be interested in
returning to education and training. Indeed over two thirds of
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potential returners expressed a desire to take courses in the future.
Interestingly enough, potential returners were much more likely
than either returaers or non-returners to want job related courses
when asked about future intentions.

Our view of potential returners’ likely continuing interest in
education and training is supported by the data on potential
returners’ previous educational experience. If educational
experience is indeed a fundamental factor affecting return,
potential returners were different from non-returners and more
like returners.

Table 4.10: Educational Experience of Returners, Potential
Returners and Non-Returners

Potential Non-Returners
Returners Returners (excluding PR)

N=765 N=89 N=972

% % %
None 22 34 9
Less than 5 ‘O’ grades 24 29 16
5 or more ‘O’ grades 11 7 4
Apprenticeship 10 10 7
Intermediate 3 2 1
Higher/‘A’ level 10 6 3
Advanced 15 10 3
Other/Don’t know 5 2 7

A similar pattern emerged when we looked at school leaving
age. Potential returners were more likely than non-returners to
have completed their education at age 19 or over and to have
taken a full-time course within two years of leaving school.

In summary, our data on potential returners suggests the
following:

@ Potential returners are different from non-returners in terms

of educational experience, age, class and in the factors
affecting their participation in education and training.
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@ Potential returners are likely to maintain an interest in
returning to education and training.

@ Potential returners are more interested in job related future
courses than are returners or non-returners.

@ Potential returners are likely to be under 35.

POLICY IMPLICATIONS .

In this chapter we have approached the question of future
demand for education and training in two ways. First, we
considered the information gained by asking a series of questions
about future provision. Secondly, we looked at a particular group
of respondents, whom we called potential returners. This group
had already expressed an interest in returming by making enquiries
about courses, but for one reason or another had not actually
participated in education and training. We suspected this group
might have firmer intentions of returning to education and training
in the future than other non-returners.

Taking all these pieces of information together what can we say
about future demand?

A. The Extent of Future Demand

@  Estimating the extent of future demand 1s difficult. This
should be firmly borne in mind when reading the
remainder of this section. We have no way of knowing
how firm an ntention to return to courses in the future
is. Furthermore, decisions to return may be spontaneous
rather than pre-planned.

@  The numbers expressing an interest in taking courses in
the future are comparatively low. Only 35% of our
sample expressed such an interest.

® People who had already returned to education and
fraining were more ikeiy 1o sav 1nat ey intended 10
return in the future.

@  Only 25% of those who had never returned expressed an
interest in doing so. Of these, around 35% were
potential returners. Future demand 1s strongest among
under 35s and within the AB social class.

@  Auracting people back into education and training who
have not previously parucipated in it will be difficult.
Our data do not suggest that there is a latent demand for
education and training among non-returners.
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The Kind of Provision in Demand

@  There is a demand for a wide variety of courses in terms
of subjects.

@  There is a preference for part-time provision.

@  There is an overwhelming preference for evening classes.
As a second choice, women clearly prefer part-time day
classes to other kinds of provision.

@  Correspondence courses seem unpopular. Open and
distance learning providers need to take this into account
in marketing their courses.

@ Vocational and personal interest or hobby motives
feature strongly as purposes.

@ There is a demand for centification of vocational

courses.



CHAPTER 5

POLICY IMPLICATIONS OF THE RESEARCH:
AN OVERVIEW

Introduction

This study arose out of labour policy concerns. Economic trends
convinced the government that Britain needed a flexible and
responsive workforce in order to achieve and sustain economic
growth in a fiercely competitive world market. One way of
obtaining a flexible and responsive work force was through the
participation of that workforce in education and training.
However, little was known about the participation of adults in
education and training in Scotland and so research was
commissioned to help inform policy. It is appropriate, therefore,
to try to draw together the various threads of this report into a
final series of policy implications. It is important to make four
things clear, however, before we do so.

Firstly, it was not in our remit to investigate the validity of the
assertion that Britain needs a flexible and responsive workforce.
Even if this had been an aspect of the research, since we are not
economists, we would have been unable to carry it out. Nor have
we been able to investigate the claim that recurrent education and
training is a means to achieving this end. This is a case where we
have been unable to hold in question the ideology underpinning
the research.

Secondly, this report concentrates on one aspect of the research,
a survey of the general population in Scotland about their
participation or lack of participation in education and training.
The policy implications deriving from this survey will be
supplemented in due course by policy implications generated by a
survey of providers of education and training and by a survey of
employers. In other words, the poflcy implications here are
derived from the general population’s views and can only tell us
part of the story about adult participation in education and
training.

Thirdly, we have not confined ourselves to researching
vocational training: indeed, as Chapter 1 tries to make clear, we
had a very wide view of what counted as education and training.
Our intention has been to provide a general picture of adult
participation in Scotland which can be used as a backcloth for
mere particulanstic studies by ourselves and others.
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Lastly, Some of the data on adult returners which we collected
as part of the survey are not reported here. We are currently
following up a sample of these reiurners and we intend to produce
a separate report.

Our approach has been to identify what seem to us to be the
main issues arising from Chapters 2, 3 and 4 and to extrapolate
policy implications from these. A fuller discussion of the issues and
a more discursive approach to the policy implications can, of
course, be found in these chapters.

THE EXTENT OF PARTICIPATION

A participation rate of 42% of the general adult population in
some form of education and training is in itself encouraging.
However, the low participation rates of those in social class DE,
where 77% have never returned to education and training is
appalling.

Policy Implication: If a flexible and responsive work force is
required in all sections of the British economy, then particular
efforts are needed to encourage semi- and unskilled workers back
into education and training.

Policy Implication; Less attention needs to be paid to the
professions since 74% of ABs have returned to education and
training at some time.

Policy Implication: Attempts should be made to attract under
35s in particular back into vducation and training. They are likely
to be more responsive than older age groups.

FACTORS AFFECTING PARTICIPATION

There is a hierarchy of factors affecting participation. A
fundamental factor, lack of interest in returning, is associated not
only with social class, but also with previous educational
exnerience. The less succeseful initial aducation has been, the less
likely is interest in returning.

Policy Implication: Many of the previous suggestions for
improving participation rates, such as improved educational
guidance services, may only have marginal effects, in terms of
numbers. The quality of guidance is, of course, a separate issue.

Policy Implication: The usefulness of education and training
needs to be forcefully portrayed. Tk.s applies both to usefulness in
the labour market and usefulness in terms of personal enjoyment
or fulfilment.
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Policy Implication: Where education and training is different
from the probable school experience of adults, this needs to be
kighlighted. Attention should be drawn to new teaching methods,
resources and, where appropriate, to new approaches to
assessment.

Particular factors are associated with particuiar groups. such as
women and those in work. Those in employment tend to see
returning to job related education and training as more useful in
relation to their current employment or promotion than in finding
a job.

Policy Implication: More extensive provision of facilities (such
as creches) by providers, may encourage more women to return to
education and training.

Policy Implication: Adult education needs to be made attractive
to both the employed and the unemployed. The value of
developing both specific and generic skills should be stressed.
Benefits of adult education have to be credible and participants’
expectations realistic. Otherwise more damage than good will be
done to the image of adult education.

KNu YLEDGE OF EDUCATIONAL OPPORTUNITIES

Knowledge of local opportunities, of providers of education and
training and of distance learning opportunities was generally poor.
Further education colleges were the best known providers.

Poircy impiication: Providers of adult education and training
need to re-think their marketing strategies.

Policy Implication: There is an urgent need for the advertising of
distance learning opportunities, given both the lack of knowledge
about them and the unpopularity of correspondence courses as a
type of provision.

Policy Implication: There needs t- be more stress on the
diversity of courses available. People's ..nage of adult education as
consisting mainly of twilight classes at the local further education
college needs to be changed.

Policy Implication: Further education colleges seem to have
been most successful in advertising their existence. They should
explore ways in which they can improve on this.

FUTURE DEMAND

We stressed in Chap: :r 4 that interest 1n returning to classes 1n
the future was expressed by only 35% of our sumple. We hope that
action arising ‘rom some of the policy impiications made above
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will increase this figure. In this section w.> confine ourselves to the
implications for kinds of provision.

Policy Implication: A variety of courses in terms of subject
matter should be provided. There is a demand for both vocational
and personal interest courses.

Policy Implication: There is particular interest in part-time
courses, especially evening classes.

Policy Implication: Although evening classes were the most
popular, part-time day courses are also particularly attractive to
women.

Policy Implication: Courses which lead to certification will be
attractive,

Conclusion. a brief comment on contextual factors

There is a danger that in looking at particular policy implications
more general factors concerning adult education and training are
overlooked. We end, therefore, with a brief reminder about the
context in which this research was undertaken.

The most important point to make is that the continuing
education and training of adults has emerged as a policy concern
only in the recent past. Adult education has long been the
Cinderella of the education world, both in terms of priorities for
resources and in terms of public image. It is hardly surprising in
these circumstances that interest in participation is low. As we
indicated in Chapter 3, better markceting and publicity is not the
magic answer to problems of low rates of participation. However,
the extent of ignorance about the scope of opportunities available.,
particularly about distance learning, can do nothing to enhance
participation rates. Indeed it would be interesting to repeat our
survey on knowledge of opportunities and on future intentions
after . concerted advertising campaign. We might establish if any
non-returners were transformed into returners as a consequence.

The need is for a change in general societal attitudes to the value
of education and training for adults throughout society in general.
This is at the hcart of almost all of our policy implications. Clearly
a start is being made through government sponsoring of PICKUP,
the creation of the Open College, RESTART and Action Plan in
Scotland. Most recently, indeed, the government has coordinated
its various schemes for the unemployed into what one hopes will
be a coherent training programme. There is a great deal still to do.
Adult education and training needs a high positive profile in order
to encourage greater participation.
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Appendix A: Survey Questionnaire

SECTION A of the questionnaire concerned respondents’ voting
intentions as part of System Three’s monthly omnibus survey.
System Three also collect routine personal characteristics data. The
questions on these are not included.

'ncﬂon I' - ASK ALL AGED 20 AND OVER

I'd 11ke to ask you some questions sbout educstion asd tresining.
There sre no right or srong answers to thess Questions Ws srs
isterested in your opiaions, whetber you havs dons any further
sducation and treinimg or not.

3.1 Can you csst your mind bsck (o whsn you 18)
left school, ¥Within the 2 yssrs sftsr you Yas 1
left school, did you do any full-time study No 2
or coursss which lasted for 9 months or mors? (Pon't know) Y

1 'YES', ASK B3 2
i¥ °'NO' OR_'DON'T XNOW', SKIP TO B.5

an
5.2 Within the 2 yssrs of finishing thst courss, Yas 1
did you taks any subsequent full-time coursss No 2
which issted for nins months or mors? (Dor't know) Y
[n_xmr TH1S QUESTION UNTIL YOU GET THR ANSWER 'NO', THEN GO TO B.3 I
83 Did you finish thet last couise you (18)
ssntioned before 19837 Yes 1
No 2
Still doing course 3
Don't know Y

IF °'YES', OR °'DON'T KNOW., GO TO B 4
IF__'NO’ OR 'STILL DOING COURSE', GO TO NEXT SECTJON

ERIC 51

Aruitoxt provided by Eic:

oY



3.4

3.7

ERIC

Aruitoxt provided by Eic:

Sow old wers you when you finished the Age tinished last course

last course you wentioned?

13 or uader
WRITE IN AGR........ TERR ADD 3 YREARS = 18

IP TOTAL = LKSS TEAN 30, WRITE IN ‘30° ::

USB THIB AGE AT ALL LATER QUESTIONS. ;; .....
NOW SKIP TO 3.6

24 or over

Sow old wers you when you left school? Age left school:
1 14 or under
WRITE IN AGE........ TEER ADD 3 YEARS = | 18
IF  TOTAL = LESS THAN 20, WRITN IN ‘20° ::
USE THIS AGE AT ALL LATER QUESTIONS 1¢

19 or over

READ OUT :

I would 1ike to ssk you some questions ghout any educetion and
traiaing you have done since the age of (AGR IN BOX AT 3.4/8.8)

It doesn't mstter whether it was st work, college, home or
sleewhere, or whether it wase ‘ull-time, psrt-time or in the evenings

Since the ege of (FROM B.4/8.5) until now,

have you done any kind of study or trsining Yes
or attended any clasees including hobbies or No
personsl interest classes? (Don't know)

IF 'YR8°, GO TO B.7

IF__'MO' OR 'DON'T KNOW',K SKIP T0 B.16
= — - 7, O3IF U B.16]

D6 the time you epent on any of these clesees,

study or troining lest in totsl for 7 hours or more? Yes

Theee 7 hours or more should fsil yithin 3 No
commecutive months. (Don't know)

IF 'YES8', GO TO B S

IF 'NO' OR °'DON'T ENOW', SEIP T0 B 16

W¥hich is the moet recent clsss, study or trsining that you've
done, lseting 7 hours or more?
WRITE IN FULL DETAILS SPECIFY gUBJECT

Gy 52

(18)

O evNoeve w
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21)
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(22)
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B.10
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.13

O

ERIC

Aruitoxt provided by Eic:

SEOW CAMD
Wes that course....... ?

SROW CARD
Bow loag did/will you take part?

Did 1t/will it reeult in any kind of
cartificste (for exsmple s swvimming
certificate, an '0' grade, City and
Cuilds, WD etc)?

(CODR "ATTENDANCE CERTIFICATE ONLY"

SEOW CARD
Bow wes the clase, study or training
paid for?

WULTI-CODING ALLOWED

SHOW CARD

Wss this clsss, study or trsining
related to any o? these?

You msy chooss mors than ons

53

(28)
Pull-time 1
Sandwich/dlock relesse 2
Part-tise duriag the day 3
Day release (from work) 4
Eveatag class )
A cerrespoadence course etuiied .
at home

Other (SPECIPFY)
1
(Doa't know) Y
28)
Less than 4 weeks 1
Betwveen 4 weeks and 10 weeks 2
11 veeks - wder 6 months 3
¢ soaths - 1 year 4
More than s yesr s
(Don’t know) Y
(a7
Yoo 1
No ]
Don't know Y

AS  'NO')

(28)
By ae 1
By spouss/parsnts/other fmily members 3
By employer 3
By 8cottish Bducation Dept. (8ED) 4
By Manpower Services Comsission(MSC) 5
By other govermment sgency [}
Locsl suthority grant/burssry 7
Some other means | |
It was fres ®
Don't know Y

Ths job you wers doing thsn

A job you hoped to gst

Personsl interests or hobbiss

Incressing your qusliificstions

Unweged with work
(housework/voluntsry etc)

Other

Don’'t know

£1

L I T N
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B.14¢ SOV CARDS. ENSURE RESPONDENT LOOKS AT 20TM

On these twe cards <1t Some TeasoRs pecple

708 meationed? PROIE  Aay others?

B.18 SNOW CARDS

€188300, study or trainiag ence they have 1eft school, college
or wniversity. Which of thess reasoms apply to the last course

Waich of thess resscas 1s the most importast oma? SINGLE coDE ONLY

bave gives for doing

0.14 |B.18 | BFUINIR B¢ )
Aay |Nost Any dNost
reescas) iap. reasoasi isp
30) | (31) 33) 3y
1 12 dying/taki clasees 1 1 Dida't favolve too BUCHE Wwwellisg 1 1
Bajeyed time st scheo) etc/ 2 2 Felt I could efford it 2 3
vanted te do slasses Wanted to improve qualifications 3 3
Lear: & leot frea classes/studying 3 3 | Saw sdvertised/Meard about/ . .
Thought it would he weetul to ne 4 4 kaow semeone
Thought 1¢ uight Melp ms fissacially s $ | Suitadle courss 1s the eres 3 s
Thought it aight belp e in ny job [ ] [ 1 Tanily essouraged ne [ 1 [ 1
Thought 1t aight Melp ae fiad ¢ Job 7 7 Bmpleyer suggested it k4 7
Rave frieads/faslly who go to clasees s 0 | Subject 1sterested s [} [
Pelt I had the time fer it L} L} Gave me somethieg to do [} [}
Other X b §
Don't kaow ¢ Y
'M SKIP TO B I
0.10 Since the sge of (AGE AT 5.4/B.3), have you 34)
ever made enquiries or seked for isforustion Yeos 1
about say persomal iaterest clesses, study Mo 2
or trsiaieg ceurses? (Don*t know) Y

0.17 SNOW CARDS. ENGURK RESPORDENT LOOKS AT BOTH
On thess two cards sre some uf the resscas peopls bave given for not having

4eme SAy Classes, Stuay OF tTaiaiag Biuie

SROBR  Any others?
10 SROW  CARDS

waiversity. Which of thess Treasons epply to you?

Which 0f thase rsasons is the most importast one? SINGLE CODS ONLY

S e L toos soss
vy lell evadol, TUaalt@s ST

0.17]0. 18
Any |Most
Feasoas] 1!
3% |0
ot reslly isterested in studying/ 1 1 Couldn't afford to
courses Dida‘t know how to find out 2
Time at echool put me off etudying 2 2 what c1
Lears sore froa 1ife than from Py 3 Didn't kmow sort of clesses a
studying 1ike to do
Courses srea't useful to ee 4 4 No suitebls courss in the erea 4
Btudyiag woulda’t help financielly L] 5 Rave to look after children/ s
%o point/weulda‘t halp in job L] L} dependesnts
%o point/wouldn't Melp find & job 7 7 Husband/¥ite doesn't want ®e to [
Studyieg sot for pecPle 1ilke ee [ ] [ ] Esployer didn't want @8 to do ?
Yone of friends/family go to ° 9 Being physically disabled s
clagsees/study makes it difficult
Studying would make diesatisfied 0 0 Having esdical problem makes °
with av life 12 difficult
daven’'t got tbe tise X X Don't have gqualificetions to applv Q
Too such travelling involved Y Y Did apply/wasn't cffered place X
Other (SPECIFY)
Y

- \) ‘ 54
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3.1

5.30a)

»)

b.21

O

ERIC

Aruitoxt provided by Eic:

Are there aay clasees, studying or training
courses that you would like to do is future, 3»)
if they were available? PFor example, to Yoo b}
lears more adomt a hobby or persoasl iatereet No 3
or to help yoa with your preseat or possible (Don't kaow) Y
future euploymeat?
ir 'YES', 00 TO 3.30
i7_'NO° OR °‘DON'T EKNOW', SKIP T0 B.24
What clasaee, study or trainisg coursee would you liks to do? (40)
PROBE  Amny othere? WRITE IN SPECIFY SUBJECT
.......... (41)
SU0W CARD (42)
Tor each one you've meotioned, sre they The jod you are doing now 1
related to any of theee? 1f you feel A jod you hope to get 2
that 8 coures ie related to more than Personal intereets or hodbies 3
one of theee, pleass eay. increasing your qualificatione 4
d work (i k/ s
voluntary etc)
Otber X
Doo’t know Y
IP _ONLY ONE COURSX MENTIONRD AT B 20 a), SKIP 10 B3
Which one of theee clasess, etudy or trainiog courees that you (43)
msentionsd would you moet like to do? WRITE IN DETAILS OF ONE COURSE
ONLY
...... I7YY)
SHOW CARD L))
Would you prafer this course to be Full tias 1
Sandwich/dlock relesse 2
Part-time during ths day 3
Day release (from work) 4
In the evaniog s
A correspondeocs courss ]
Other 7
Don't know Y
Would this clsss, study or trsining course [TL]
yOuU &re soet interested in result immsdistely Yas o
in any kind of certificste (for inetance, No 2
a swimming certificste, sn 'O’ grade, Don't msind 3
City and Guilds, HND etc)”? Don’'t know b
(CODE 'ATTENDANCE CERTIFICATE ONL\" AS 'NO')

5 63




B.34

5.3

ERIC

Aruitoxt provided by Eic:

Are there aay classsa, study or training
opportunities for adwlts in your locsl ares? You

Are there amy classes, study or trainiag
opportunities opea to aduits whick somecne Yeos

oould do totally from home?

¥ho provides or promotes classes,
stwdy or training opportumities
for adulte?

PROBE  Any othera? DO NOT PROMPT

IF IN DOURT NOW TO CODE
WRITS IN PULL DETAILS

SHOW CARD

What arsa your eain laisurs ties
intereats and activitisas?
PROBE Any othera?

6456

Adult Basic Bducation Ceatre

Commumity educetioa

Purther educatioa college/

other college

Govarament /Manpower Services
Commission

Industrisl Trateiag Board

Local suthority/cewmcil/
regiomal council

Open univarsity

Open College/Open Tech

Placs of work

Private providars

Professional Associstion

School

Sports cantra

Trads umion

Vomasn's Rural Instituta/
Townswomen's Guild

Workers Sducstional Assoc. (WEA)

Univarsity Bxtra-iursl/

Aouit Education Dspartaent
Other (SPECIFY)

There sren't any
Don't know

Just pareing tha ties
Cinema/theatra

Collecting s.3. stamps atc
Gardaning
Nandicrafts/woodwork/sewing/DIY
Indoor gamas (including derts ».c)
Playing & susicel instrumsnt
Political/trads union activitias
Reading

Socisl activitias

Phyaicsl sports

Tealavision/radio/listening to
|susic

Voluntary/committee work

Watching sports

Other (SPECIFY)

Little or no leisure time

None
Don't know

Oee~N ® 6 &
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.38 SEO¥ CARD

Which, 1f .ay, of the formal educetior or work qualificetions

o8 this cerd have you obteined?

CODE NIGNEST NUMBER CODS ONLY

33

None

ONC/OND/City & Guilda/BNC/Bcotvac

1 - 4 '0' Levels/C8R/Lowsr or Junior Lsaving Cart.

8 or sore '0' Levala/Secretarial/mSA

Pull tndustriel gppreaticeship

Intsrasdiete Arts or Scieace/RGN/SRN/Professionsl

inetitute interrediete sxasisstion

Highere/'A' Levele/C8Y8/Higher or Seator Lesving Cert

Professioael Iastituts fiaal exssinstion/
Teachers Treiaiag Certificete/Non-degras profsssiensl

ANC/MND/Degres/Righer dagree

Other (SPECIFY)

% S NG s Gw~

]

Don't know 4

ASK ALL

Thess quastione were asked on behslf of the Scottish
Council for Ressercb in Education. They would bde
very iaterssted in telking to you egein Would 1t
be alright if they got in touch with you sither Yas 1
by phoas or by latter in tbs future? No 2

WRITE IN ANY ADDITIONAL COMMENTS

ERIC
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SAE: ALL MED 20 AD OVER
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Recurrent education and training are seen
as vital to sustaining economic growth. Yet
littte is known about the extent of
participation in education and training
among the general adult population. This
book reports the findings from a survey of
2,000 adults on their atttudes towards
returning to education and training. It
identifies differences between returners
and notc-returners and highlights factors
affecting participation. The book also
includes findings on how well informed
adults are about the opportunities
available to them. A major strength of the
book is that the poticy implications of the
survey are drawn out, chapter by chapter,
and are then summarised in the final

chapter.
SCOTTISH COUNCIL FOR RESEARCH IN EDUCATION




